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Values in Art and Design Education 

Introduction 

There is a modern-day quandary as to the position of art in education - can something 

so innate to our being be taught through schooling? Some believe it is for this purpose art and 

design must remain within the curriculum, yet for many, the value of art in education appears 

to be fleeting. Contemporary businesses are progressively seeking out ‘creatives’ and 

‘innovative thinkers’, posing the question as to why the arts remain on the outskirts of school 

curriculums across the world? The benefits and skills reaped from the arts appear 

increasingly valuable, yet it is a subject that continues to fight for a place within educational 

establishments.  

For the purpose of this essay, I will discuss three values of art in education, detailing 

how each contribute to success in learning, the curriculum as a whole, and life beyond 

education. First, I will discuss experiential teaching and learning, whereby through 

pedagogical strategies teachers are able to impart knowledge in a more comprehensible and 

inclusive manner. Secondly, I will review how the arts can positively encourage personal 

growth through building self-confidence, creative thinking, visual literacy and other skills 

that are transferable across industries. Thirdly, I will review inclusion, reviewing how 

schooling can be fair and indiscriminatory for all, and how inclusion can be represented in the 

arts. In part two of this essay, I will reflect upon the literature, drawing upon my own school 

experiences.  

Literature Review 

Experiential Learning 

In a TED talk titled ‘Do Schools Kill Creativity?’, Ken Robinson (2006) criticised the 

current position of art in education, suggesting it as a hinderance to creativity. While 

advocating creativity resides within all human beings, he speculated whether it is educated 

out of us through rigid SoW and unenthusiastic, or overbearing teachers. Educational authors 

such as Viktor Lowenfeld (1957) have long debated whether art can or should be taught at 

all, ‘Don’t impose your own images on a child’, he argued, as not to interrupt a child’s 

creative process. Meanwhile, Elliot W. Eisner (1984) cited quality teaching as playing a 

pivotal role in art education, stating, ‘The challenge to teachers is not to do nothing, but to act 

in ways that advance students’ thinking’ (Eisner, 1984, p. 46). Similarly, considering learning 
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as an active process, Bruner (1967) identified the role of a teacher as a vital instructor that 

provides stimulus to encourages students to think independently. 

A 2014 study of child prodigies evidences early intervention of intense study as being 

the key contributor to children attaining higher levels of knowledge or skill (Ruthsatz, et al., 

2014). This is a claim supported by Richard Hickman (2010), who stresses the important role 

of a teacher through acknowledging ‘at the more sophisticated levels, instruction is essential; 

therefore, the role of the teacher is crucial and schools have a central role to play’ (Hickman, 

2010, p. 35). Hickman continues to discuss Jerome Bruner’s theory of concept learning in 

education, a notion echoed by Nicholas Addison (2003) who identified empirical analysis as 

one of three stages of analysis within learning. Addison comments on how until the 

Enlightenment period, empiricism had been recognised as a ‘preliminary stage in the process 

leading to higher cerebral activities such as analysis and synthesis’ (Addison & Burgess, 

2007, p. 299). Empiricism in correlation to understanding within the arts is also defined by 

David Perkin’s as ‘experiential intelligence’, whereby he conjects the experience of 

interacting with art develops reflective intelligence, cognitively generating contextual and 

creative connections within art, in addition to developing thinking capacity (Perkins, 1989, 

cited by Hickman, 2010, p. 41). 

Moreover, Eisner (1984) highlights that we exist within an empirical environment, 

being shaped by our experiences throughout the duration of our life. Therefore, the 

experience within a classroom should reflect our innate methods of learning: through visual, 

aural, oral, kinesthetic, and as previously stated by Perkins, experiential learning (Perkins, 

1989, cited by Hickman, 2010, p. 41). Demonstrative teaching, or ‘modelling’ as Eisner 

(1984) defines it, is a pedagogical skill that allows children to learn through observation. 

Interaction with materials to support learning engages students with multiple senses 

simultaneously, and evidence suggests experiential learning is particularly beneficial for 

SEN/D inclusion (Kang & Martin, 2018). Additionally, Addison and Burgess (2007) discuss 

how SEN students can benefit from haptic learning due to their cognitive processing, though 

highlighting ‘a fully embodied learning’ to engage all of the sensory means as being most 

constructive (Addison & Burgess, 2007, p. 30). 

The notion of a teacher being a supportive information-giver as suggested by Bruner 

(1967) links to subsequent ideas postulated by Addison and Burgess (2007). As part of 

educational practice, Addison and Burgess outline the importance of contextualising the role 

art and design has within our society. They propose teaching art and design as a meaning-
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making process, one that ‘accommodates the expanding field of material and visual culture’ 

(Addison & Burgess, 2007, p. 1), equipping children with an awareness of potential career 

directions beyond education, the context in which Eisner (1984) posits most valuable. 

Afterall, the purpose of education is to prepare children for post-education and employment, 

and it is the role of a teacher to enlighten students of such prospects. 

Personal Growth 

Eisner identifies the pitfalls of assessments, acknowledging that learning may not 

surface until much later in maturity, meaning grades may not be a true representation of a 

student’s academic learning (Eisner, 1984). Additionally, the assessment of art can pose 

challenges through its subjective nature (Winner, et al., 2013), with potential to damage the 

fragile confidence of children. In order to establish consistent teaching and develop personal 

growth, Eisner (1984) argues the importance of ‘Educational Connoisseurship’, whereby 

educators engage in a reflective practice through the observation and appraisal of one 

another, providing constructive criticism and feedback. Addison (2007) is agreeable, 

contending a constructive way to make sense of ideas and differences is to reflect 

continuously on your experiences, thus a ‘reflective practice is a prerequisite for developing a 

critical pedagogy’ (Addison & Burgess, 2007, p. 297).  

The Education Reform Act 1988 caused a shift in art education, veering away from 

child-led to becoming predominantly subject-centred. Hickman (2010) discusses how this 

dramatically affected the practice of artmaking in art education, with emphasis being given to 

visual literacy. The controversy surrounding art and design education moving away from 

student-centred relates to art itself being a field of individuality and creativity, where students 

are able to take ownership of their work. On the contrary, the Education Reform Act 1988 

brought forward the relevance of cognitive development stages, ensuing a sequential structure 

of learning. The concept of sequential learning refers to how ‘the understanding of a concept 

is dependent upon the understanding of more basic, lower order concepts’ (Hickman, 2010, p. 

39); For example, a student cannot successfully develop photographic film without prior 

knowledge of the chemical and material processes. 

The focus on self-development and creativity within the curriculum are fundamental 

cultivators of personal growth. In 2018 a research project titled ‘Tracking Arts Learning and 

Engagement (TALE)’ highlighted the benefits of art in education, with students’ praising the 

subject for encouraging self-expression, individual identity, self-confidence, critical thinking 
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and visual literacy, among many other facets (Listen, 2018). TALE identified the value of art 

and design in education as multi-lateral, providing widely transferable skills applicable across 

careers, industry and society. Art educators and policy makers alike believe art in education 

fosters creative thinking essential to innovation, which is a key engine for economic growth 

(Winner, et al., 2013). In Art for Art’s Sake, Michael Wakeford (2004) is cited inferring, ‘the 

arts were not a mere end to themselves, but rather that they were implicated in the 

development of mental faculties both academic and practical applications’ (Wakeford, 2004, 

cited by Winner, et al., 2013, p. 31). A resonance with Eisner (1998) who argued the 

independency and significance of art and design itself, as opposed to acting as a service 

subject that supports the curriculum as a whole. 

Arguably, it is creativity and imagination that makes human beings unique. Ken 

Robinson (2006) advocated the arts within society by highlighting the importance of diversity 

and innovation, stating ‘Human communities depend upon a diversity of talent, not a singular 

conception of ability’ (Do Schools Kill Creativity, 2006). Conjointly, in art education the 

focus on a child’s creative intentions of an outcome, rather than a preoccupation with 

technical mastery, is celebrated by Eisner (1984). He postulated that by enabling students to 

understand what an artist is trying to communicate through their work, students are able to 

develop independent purpose within their own artistic outcomes. Additionally, considering 

Eisner’s concerns regarding the application of learning beyond schooling, author and 

governmental advisor Charles Leadbeater declares the intangible as a modern currency, ‘The 

real assets of the modern economy come out of our heads, not out of the ground: imagination, 

knowledge, skills, talent and creativity’ (Leadbeater, 1999, p. 18). Artists and innovators 

require continuous self-development through experiments and reflection, nurturing 

confidence and personal growth that allows them to succeed.  

Inclusion 

As previously discussed, Eisner (1984) believed the role of a teacher is to operate as a 

guide rather than a direct instruction-giver, yet this method may require alteration and 

planning to provide for inclusion and SEN/D. The Warnock Report (1978) was a 

revolutionary document that set a precedent for education of SEN/D students, recognising the 

importance of differentiation, additional learning support and inclusion of all. The report 

itself urged industries to provide ‘more imaginative opportunities for work for people with 

disabilities’ (Warnock, 1978, p. 186), expanding upon the variety of talent and skill possessed 

by SEN/D students.  
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Comparatively, Hickman (2010) acknowledges that not everyone is an artist and not 

all will become one; however, he states, ‘everyone has the desire to create for aesthetic 

pleasure’ (Hickman, 2010, p. 35), which pertains to the subjective nature and broadness of art 

and design. Similarly, Addison and Burgess (2007) believe that the ‘aesthetic potential’ of art 

and design encourages self-expression from students, helping to build self-confidence, 

identity and to construct cultural connections. Art for Art’s Sake considers art as a stress 

alleviating subject, ‘it is well known that positive arousal states improve performance on 

cognitive tasks’ (Winner, et al., 2013, p. 35). Furthermore, the accessibility of art as a subject, 

reiterating Addison’s empirical analysis and Bruners’ concept learning, directly relate to 

procedural memory which is beneficial for the learning of SEN/D students. 

An educator should remain neutral, advocates Addison (2007), as to not ‘limit the 

status’ of the subject being taught in addition to differentiation enabling whole-class inclusion 

(Addison, 2007, p. 297). The 1988 Education Reform Act introduced the National 

Curriculum and with it the requirement of inclusion within schooling. Inclusion within the 

arts itself can be noted back to the rise of Post-Modernism. Karl Marx’s theories of art being 

universal challenged elitist ideologies, creating opportunities for minority groups and women 

to express themselves creatively and be celebrated for it (Woods, 2000). The notion of 

inclusion is echoed by Hickman (2010) who affirms, ‘The concept of art does not reside in 

objects, but in the minds of people’ (Hickman, 2010, p. 13), concluding that economic 

advantage does not signify that poorer students are any less creative.  

Teachers must recognise the individual needs of students; while some may favour 

solitude, others will prefer to collaborate, bringing together a diversity of talents and ideas to 

create a united outcome. Addison and Burgess (2007) discuss ‘Roof is on Fire’ (1994), a high 

school film project that gave young ‘people of colour’ a platform for their voices to be heard. 

The film articulated the perspectives of their lives in a way that was contextually relevant and 

self-expressive. Not only is this piece an example of collaboration, but one of inclusivity that 

represents a cultural reciprocity necessary when educating in schools.  

Art facilitates personal identity, allowing artists to visually communicate their 

uniqueness with an audience. Modern international artists choose to express their experiences 

from prejudice to migration, helping educate the masses on their struggles. In 2019 artist 

Yinka Shonibare's ‘The British Library’ (2014) was acquired by the Tate, a piece of work 

celebrating all aspects of diversity, an example of inclusivity within the art world. The 

internationalisation of classrooms is pertinent to the changing of curriculums, gradually 
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becoming representative of the diversity of British culture enabling children to feel included 

and confident to create. Ralph Smith asserts ‘a curriculum based on teaching as a humanity’ 

(Smith, 1992, cited by Hickman, 2010, p. 43), whereby students can contextualise art, and as 

a result create from themselves. 

Reflective Review 

My own understanding of secondary education is as a preparatory stage of a 

sequential society. One where children should be given equal opportunity to facilitate their 

strengths and pursue their chosen future. When considering inclusivity, we often only address 

SEN/D or racial prejudice, whereas from my experience and reading, economic status is a 

key figure too. Although Hickman (2010) argued there to is no relationship between 

economic status and creativity, accessibility to resources is clearly influential on student 

success. 

The arts within the curriculum have become increasingly devalued, provoked by the 

conservative government’s focus on STEM leading to a reduction in art department budgets. 

My placement school is one, which has resulted in outdated computers and a cancellation of 

their adobe subscription. A deprival of resources at this stage can be detrimental to any 

students wanting to pursue digital media and their prospects in the expanding creative 

industries. Controversy as to the value of art in education continues despite educators and 

policy makers such as Hickman (2010), Charles Leadbeater (1999) and Michael Wakeford 

(2004) contending the value of art in education, including the economic benefits. Equally, 

‘creative’ and ‘innovative’ thinkers are now sought after by big businesses, particularly with 

a focus on digital and technology-based art and design.  

Freedom of expression and autonomous creativity are two significant values within 

my own practice. Although, reflecting upon my school experience and echoing theories by 

Ken Robinson (2006), these felt restricted by assessment criterion during schooling. In my 

opening paragraph I quoted Viktor Lowenfeld (1957), who advocated uninterrupted creativity 

of children. Similarly, during university lectures we are encouraged to plan SoW without 

knowing the final outcome, allowing all children to carve their own paths. These student-led 

approaches reflect my own principles in education, yet the experience of placement has been 

contradictory. Mostly, students are set objectives and simultaneously produce almost 

identical outcomes,  
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From experience, students are set objectives and simultaneously produce almost 

identical outcomes, indicating unique values in art appear more in literature than in practice. 

This teaching style left me contemplating - how are we facilitating freedom of expression and 

personal growth? Students will undoubtedly develop self-confidence through improved 

artistry, but what about individual identity? An aspect of art I deem invaluable. As a teacher 

in training, it is intriguing to witness the impact The Education Act 1988 had on the 

curriculum, and the influence it continues to have over 30 years later. Considering my own 

education, I feel it was after leaving high school when I began studying a foundation diploma 

in art and design that I regained creative liberation and developed personally.  

A notable value I identified from my own experiences is passion, a highly valuable 

asset in teaching for both the subject and teaching itself. Research shows a connection 

between passionate teaching to student’s willingness to learn, enjoyment of school and 

attainment. A passionate teacher has the potential to positively redirect the trajectory of a 

student’s life. For me, it was Ian Coulson, the head of art during my time at college. An 

incredible teacher in every definition of the word, and an immensely passionate educator and 

artist. His mentoring altered my course and as a result led me here today, studying a PGCE in 

art and design.  

Previously, I reviewed Eisner’s (1984) notions regarding the relativity of time and 

assessments, in addition to assessments he commented on teaching ‘occasions’, memorable 

moments of teaching that stick with us throughout the duration of our lives. A concept also 

recognised by educational author Robert Friend, who specified, “Of some of our teachers, we 

remember the foibles and mannerisms, of others, their kindness and encouragement…” 

(Friend, 1995, p. 17). Reflecting upon my schooling, it was lessons led by passionate teachers 

that are most memorable and in which I felt most engaged, resulting in personal and 

academic success. 

Addison and Burgess (2007) and Eisner (1984) all advocate an emphasis on career 

post-education, to which I agree, and feel was absent from my own educational experience. A 

context of careers is fundamental in schooling, significantly with regard to the current 

economic climate and massive unemployment we are witnessing in light of the pandemic. 

While speaking with a year 12 student about university applications and the prospect of 

pursuing art, he expressed hesitation in favour of studying for a bachelor’s in business, 

alluding to financial riches and stability. I highlighted that in the UK during 2019 business 

was reportedly the most popular degree subject, with over 342,970 students enrolling in 2017 
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(Moules, 2019). I emphasised the competition he could face upon graduation, in comparison 

to the niche value of an art degree. Considering Addison and Burgess (2007) statement to 

teach art as a meaning-making process, I advised the student of potential careers he could 

pursue using his artistic skillset. Speaking of art education as a journey of personal growth, 

one where you are able to develop a vast portfolio of work making you unique within the 

industry. Emphasising Ken Robinson’s (2006) words of diversity and uniqueness, I outlined 

how potential employers will review a body of exemplary and tailored work, instead of a just 

a certificate, and the potential value of that. 

The Warnock Report (1974) profoundly highlighted SEN/D education, yet inclusion 

within schools and our societal paradigm continues to pose challenges. Student support 

required through LSA’s and TA’s is becoming increasingly necessary within classrooms, 

albeit accessibility to additional support is limited by school budgets. On placement, I have 

recognised an absence of learning support within all art related subjects. Despite a valuable 

aspect of the arts is the therapeutic potential, beneficial for SEN/D students with particular 

regard to Addison’s (2007) commentary on haptic learning, the absence of support is 

discouraging.  

During observations lessons I am often asked to assist with SEN/D students, requests 

made not to advance my learning but as a genuine appeal for additional support. Notably, 

helping a lower ability learner with dyspraxia to use a craft knife, who exhibited little to no 

improvement during the lesson. On another occasion, I assisted an EAL student with a 

written task, whereby he demonstrated improved understanding and progress. Despite the 

creative and subjective nature of art promoting accessibility and inclusivity for SEN/D 

students, this first-hand experience suggests additional support is advantageous and 

sometimes necessary. 

The authors of Art for Art’s Sake, alongside Addison and Burgess (2007), all 

comment on the capacity of learning in relation to the arts, through building self-confidence, 

identity and cultural connections. The experiences and differences of students who require 

inclusion can be celebrated through the arts; as previously noted, Yinka Shonibare's ‘The 

British Library’ (2014) reveres diversity. Similarly, my year 8 class has been learning about 

Chris Ofili’s painting ‘No Woman No Cry’, inspired by the murder of Stephen Lawrence and 

the strength of his mother. This art-based scheme of work also educates students about 

contemporary history and cultural context; and is a topic that may resonate with the 

predominantly BAME demographic of the class. Addison and Burgess (2007) discussed 
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‘Roof is on Fire’ (1994), a film I felt was a progressive project for a school, but also inclusive 

for both the partakers and the audience. This project is reflective of the situation today, 

whereby schools are encouraged to teach The Black Curriculum. Art is powerful in 

expressing and rousing emotion, and by creating a more representative and diverse 

curriculum, we can encourage individual identity and a respective art practice.  

The values of my higher education are those I want to adopt for my own teaching 

practice: genuine passion for the arts and student success, positive student-teacher 

relationships, freedom of expression and creative control, among many more. Only recently 

have I realised how influential the foundation diploma was for me, an experience that 

completely transformed my artistic practice and who I am as a person today. A focus on 

experiential learning, creative learning environments, supportive teachers, autonomy, access 

to resources and digital technology collectively encouraged an experimental practice and 

nourished personal growth. It reinvigorated my passion for art, one that had burnt out during 

my high school experience and began my journey of a reflective practice. A year of transition 

from school regime and rigid assessments, to freedom, collaboration and a celebration of 

individuality. The qualities raised in TALE’s research project echo those I felt post-high 

school, yet I feel they should have been nurtured all along. Inevitably, transferring these 

values to a high school with tight budgets, behaviour issues and apathetic students will pose 

challenge, but I believe in an outcome of success. 

Conclusion 

Art and design are subjects of both physical and mental engagement, and evidence 

suggests attainment through experiential learning is particularly beneficial for SEN/D 

students. The broadness of the arts makes space for inclusion, operating as a vehicle of 

expression that facilitates individuality and personal growth. The values of art in education 

are ever-increasing, particularly in a technology driven, visual society that demands creatives 

and innovators. However, the disparity between resources and the quality of education within 

schools is recognisable, creating an inequality of learning. Similarly, notions of freedom of 

expression and diversity of outcomes appear to exist more in literature than practice. 

To surmise, the values of art in education are interlaced and multifaceted, supporting 

the subject and positively influencing students personally, pastorally and academically. 

TALE’s student testimonial’s support claims the arts nurture self-confidence, individual 

identity and personal growth, qualities uncommon within the majority of curriculum subjects. 
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Meanwhile, an increasingly diverse and visually dependent (digital) society demands 

creative, self-aware individuals, affirming art within the curriculum, perhaps now more than 

ever. I have found that to get, you must give; expressing your own values through teaching is 

the way in which you will have students successfully respond – and that knowledge is to be 

held within my own practice.  
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