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VALUES IN ART AND DESIGN EDUCATION.  
IMAGINATION AND CREATIVITY. 
 

INTRODUCTION. 

This assignment explores values in art and design education. Within the subject there are a 

wide range of aspects, in this review we will be focusing on just two of these. The first part of 

this assignment provides a literature review examining various texts from a number of art 

educators and seeks to identify, the purpose of imagination and creativity within art and 

design education. The second half of this assignment is a reflective review, on how these 

values have impacted on my development as an artist, and how they are beginning to impact 

on my practice as a teacher of art and design. I will also analyse how my own values relate 

to those of the authors referred to in the literature review. 

PART 1: LITERATURE REVIEW. 

Imagination and creativity have long been associated with the main aims of art and design 

education (Eisner, 2002; Hickman, 2005; DfE, 2014; NSEAD, 2019). However, when 

seeking to understand the meaning behind these terms, we are often met with an 

interchangeability that renders many unable to discern their relationship or purpose. In order 

to answer the question of what importance these values hold within art and design 

education, we will begin our analysis with the value of imagination, followed by that of 

creativity and its relationship to the former. We will seek to understand, why both values are 

highly prized as key aspects within the field and seen by some, as uniquely integral to its 

purpose.  
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IMAGINATION. 

Imagination, Eisner (2002) tells us, “enables us to step into the shoes of others and to 

experience vicariously what we have not experienced directly.” (Eisner, 2002: 10) 

If we take this statement at face value, our imagination is the petri dish of our elaborative 

thoughts, one which allows us to explore new possibilities without the consequences of 

reality. So why encourage imagination? Active imaginations are said to generate and inspire 

innovative ideas. Such ideas, when acted upon, can promote purposeful, often valuable 

outcomes and changes in our reality (Robinson; 1990; Jones & Wyse, 2013 cited in Watts, 

2020). Primarily however, we need a safe space to learn how to test the validity of these 

ideas in order to understand their meaning and consequence.  

Supporting this theory, but taking it further, Hickman (2005) cites Harvey and Blackwell’s 

view of the art classroom as a space where imagination, along with critical and creative 

thinking ability, are aspects of learning encouraged and developed through the engagement 

of art and design, more so than in any other subject or sector. Hickman tells us, that the 

vehicle for such acquisition of skills, is travelled via the making of art itself. Such thought 

provoking practices as art making, sets pupils on a journey to learning how to express 

themselves clearly and through external mediums in order to convey meaning, purpose and 

understanding; or put another way, to communicate to the world through the use of visual 

language. This acquirement through active engagement, also has the potential to offer much 

more than the intellectual growth of pupils. Such consideration can lead to an emotional 

intelligence difficult to promote within other subjects. Within the context of education, the art 

classroom, with all its broad possibilities, unknowns and yet risk-free outcomes, does indeed 

appear to provide an environment uniquely suited to encourage this sort of imaginative 

exploration and creative problem solving. Furthermore, it is this process, the ability to bridge 

the gap between inspired thought and purposeful creation, which brings us to the next piece 

in this puzzle; Creativity itself. 
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CREATIVITY. 

Having many different definitions within art and design education, creativity is highly desired, 

yet equally difficult to define (Watts, 2020). Although often seen by pupils as the definition of 

art itself, Hickman (2005) references the general definition for creativity, as the use of one’s 

imagination to actively bring forth and express original ideas, or to invent something new and 

of value. It is in this definition, when viewed along-side Eisner’s take on the purpose of 

imagination, that we see clear distinctions between the terms. Brought together, our 

imagination is our ability to visualise that which is not currently visible to us. While our 

creativity, or to be creative, is our ability to physically do something purposeful with that 

imagination in order to bring about an outcome of that vision.  

Why would we seek distinctions between these terms and what do they have to do with art 

and design education? It is necessary because our desire to create, is a phenomenon 

associated with human nature more so than any other species. In fact, it is this very 

application which has allowed us to become the most successful species on the planet. In 

order to create and produce something constructive and of value to society however, one 

must be able to put to use their imagination effectively. To do this successfully, both aspects 

of the process need to be acknowledged, nurtured and actively taught (Addison & Burgess, 

2003; Hickman 2005). To understand the importance of actively teaching this process, we 

look to Hickman’s conclusion on the failure to recognise the importance of art education.  

“What is apparent is that children’s artistic development is a complex process of 

interaction between children’s growing awareness of themselves and their 

environment. The importance of recognising this is that children who do not receive 

support, direction and guidance are disadvantaged; development might well occur 

without adult ‘interference’ but potential will be unrealised” (Hickman, 2005: 24). 
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On a practical level, the nurturing and development of one’s imagination and creativity, is 

necessary for the inventiveness needed to bring about the problem-solving strategies and 

innovation, essential for the evolution of society and industry. This progressive process is the 

basis for everything we create, thus potential realised, must be paramount to it. In addition, 

one’s ability to engage in and effectively execute this process, is so integral to that outcome, 

that those able to do so are regularly coveted by multi creative and technical industries. 

However, in spite of the fact that such ability can only be realised through proper guidance 

and education, art educators, as well as these industries have over the last few decades, 

cited a growing barrier to pupils acquiring these skills of economic necessity (Addison & 

Burgess, 2007; Steers, 2014).  

Someone who is imaginative, is often referred to as having a creative mind more so than an 

intellectual one and art itself, falls under the wider umbrella of ‘The Creative Arts’, sitting 

alongside such expressive genres as music, drama, and dance. The Creative Arts consists 

of subjects which require full body and mind synchronicity, in order to be executed to their 

fullest extent and such holistic organisation of the self, could not exist without intelligence. 

Yet, because these subjects are perceived to have therapeutic properties, there is a long-

standing belief by politicians in particular, that such practices are whimsical, indulgent and 

without the need for intelligence or mastery (Eisner, 2002; Hickman, 2005; Steers, 2014).  

As a result of such views and although the National Curriculum for England (NC) references 

the engagement of imaginative and creative practises, as necessary for the acquirement of a 

full rounded education, art and design is not championed by government or educational 

bodies as of core necessity to the NC (DfE, 2014). 

Simply because art making is shown to calm the mind, does that make the practice less 

valuable in terms of intellectual obtainment? Various art educators do not seem to think so. 

Of the calming effects of art making, Hickman (2005) believes it simply highlights the fact 

that to create, is so intrinsic to our nature and need for artistic expression and development, 
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that when we partake in its practice, we feel a sense of peace. While Addison & Burgess 

(2007) cite it as a consequence of the multi-sensory approach to learning and creation, as it 

enlists several senses as well as multiple mental and physical applications, to come together 

harmoniously in order to be engaged effectively. This kinaesthetic aspect it is suggested, 

brings us back to our natural state of communication, functioning and learning, one which 

uses multiple applications as opposed to the excessive stretching of just one or two in order 

to learn. In regard to education, such stretching can place a strain on one’s ability to retain 

what is being taught. From a more intellectual standpoint, Eisner (2002) references the 

fortitude of mind required to obtain the critical and creative thinking ability sort through the 

subject. Eisner tells us, “artistic activity is a form of inquiry that depends on qualitative forms 

of intelligence” (Eisner, 2002: 232). Therefore, does it not stand to reason that art and design 

is a subject which clearly requires academic ability and intellect? Not according to all… 

BEYOND THE CLASSROOM.  

In 2010, the Educational Secretary introduced The English Baccalaureate (EBacc) across 

England. A set of GCSEs seen as more academic and intellectual in nature, The EBacc was 

put forward as subjects’ which pupils should be encouraged to pursue over others. 

Subsequently, The EBacc provides pupils with just one or two places within which to 

incorporate what the Department of Education refers to as ‘wider interests’, such as The 

Creative Arts (DfE, 2015). The issue with this approach, it has been argued, has far reaching 

consequences beyond that of the classroom (Eisner 2002; Addison & Burgess 2007; Steers, 

2014). If we look at the current position of the creative industry in regard to its economic 

value, it is clear to see the concerns of our educators have a high degree of validity. 
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Profile of the current value of the Creative Industry (Creative Industries, 2002). 

 

Form this chart, the curation of imagination and creativity is critical to what drives the 

innovation needed to forge society and technology forward. Now side lined, it begs the 

question of whether there is a risk of rendering future generations not just personally, but 

socially, economically and culturally, immobile? Moreover, it would appear that the benefits 

of our values which we set out to understand at the start of our review, are much wider 

reaching than originally anticipated. This review has concluded that internally, guided art and 

design education teaches pupils to channel their imagination and creativity. This is a process 

which leads them to discover their own unique artistic language, one which has the power to 

bring them closer to seeing and knowing themselves. Externally though, and possibly of 

more significance, the imaginative and critical thinking abilities these values generate, are 

necessary for developing the creative, problem solving ability and visual literacy needed, for 

the next generation to interpret the world around them and ultimately, keep it progressing 

forward.  
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Why then, would one have intentionally side lined something so vital to our own 

progression? Frayling’s (2001) interpretation of this long-standing issue, leaves us with the 

following thought for reflection. 

“was and is the argument that in a post-industrial economy – especially in a country 

like Britain where labour is not cheap, raw materials not plentiful, and where the 

manufacturing sector is struggling – the work of creative individuals and 

multidisciplinary teams has become one of the most important engines of wealth 

creation; in fact, it has increasingly played this role over the last quarter of a century, 

only for some reason no-one has been noticing – at least not at the policy level.”  

(Frayling, 2001, cited in Addison & Burgess, 2003: 21) 

PART 2: REFLECTIVE REVIEW 
 

The various theories and opinions raised in this literature review, have prompted me to 

reflect on my own values in art and design education. In this section, we will focus on how 

the values of imagination and creativity have influenced my development as an artist, and 

how they are beginning to influence my practice as teacher of art and design. To do this, we 

will begin by returning to where we first began and the promotion of imagination within the 

art classroom, before moving on to its relationship with creativity. We will also analyse how 

my own values relate to those of the authors referred to in the literature review. 

IMAGINATION 
 

To imagine is a natural organic process, one unique to our species as Hickman (2005) 

suggests. The ability to channel these imaginative thoughts into meaningful outcomes can 

be taught and mastered. However, building the confidence pupils’ need in order to share 

such creative outcomes, is a more difficult endeavour. To share our creations is to open 
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them up to the interpretation of those around us, in doing so we expose ourselves to the 

prospect of rejection, ridicule and perceived social failure. During my placement, this is 

something I found pupils to be acutely fearful of as they age, regardless of the physical 

safety of the environment our educators speak of. Hickman (2005) refers to the art room as 

a zone to exercise pupils’ imagination. I too have found it to be one of the few places within 

education, which inspires the questions able to develop the self-expression and visual 

literacy of pupils. Yet, it seems the varying degrees of unknown answers and outcomes, can 

create an apprehension in pupils towards expressing themselves in this way.  

 

The risk of trying something new and the perceived failure in getting it wrong, can spike a 

stress within pupils that I have come to recognise, must be managed as much as the 

process itself. This imaginative process can grant a sense of freedom, but the very fact that 

there are no right or wrong answers within art, can leave pupils at times, feeling it safer to 

keep their ideas to themselves, in the place where anything is possible, ironically, their 

imaginations. This is also natural, but where does that leave us in the quest to help pupils 

reach their creative potential? At times it can seem like an uphill battle and I have often 

found myself asking, why is there such a resistance to something that is supposed to be 

natural? Risk is something which is both actual and perceived. If the art classroom has very 

few actual risks, perhaps those which are perceived do not originate within it but are those 

which pupils bring in with them. Possibly because encouragement of diverse outcomes is 

rarely applicable and so not developed within other subjects, can this external lack of 

facilitation for the process, generate a resistance to channelling imagination when pupils 

enter the art room itself.  

 

In considering such resistance, I have cause to reflect on my own experiences within art 

education. Personally, I struggled through my secondary school years. Being neurodiverse 

had often left me fearful of sharing my thoughts and outcomes in class. This was more so in 

subjects such as Maths and English, where a reduced ability to decode the contents, had 
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meant answers which should have been certain, were difficult to find. This same difficulty 

however, also forced me to find alternative ways to communicate with others and for myself 

at least, the art room was where I found my ability to speak visually. With all its physical 

forms over the written word, the art room brought a sense of calm to my being that I was 

rarely able to find in other subjects, and so I welcomed a space where I could express 

myself in this way. As I progressed as an artist and designer, the freedom the imaginative 

and creative process gave in their ability to further facilitate my visual communication skills, 

led to my continued appreciation for these values.  

 

Still, as a result of my experience outside of the art room, I am acutely aware that not all 

spaces generate a sense of calm in everyone who enters them. For those who find the 

certainty of more structured subjects, stabilising and familiar, the art room can at times seem 

daunting. Going forward in my practice, I will look to provide not just a physical, but also an 

emotionally safe space for pupils to explore their imaginations and develop their creative 

abilities. One which is built upon the understanding that within art, there are no right or 

wrong answers, because in life, there does not always need to be one. We are all unique 

and so the answers we find, can be also. In fact, we should strive for it! It is ok to be 

uncertain, as within the unknown, are the greatest possibilities. I hope to help build pupils 

confidence in the knowing that to do, is simple to explore new ways to create and 

communicate. The art room is a space where diverse outcomes should be welcomed and 

where even our initially perceived mistakes, can only lead us to greater understanding and 

thus better future outcomes. 

CREATIVITY 
 

In seeking to understand the relationship between imagination and creativity, this 

assignment, as well as several art lessons I have observed, have led me to question the line 

between replication and inspired creation. It may be the latter that leads to the innovative 
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ideas needed to forge society forward, but does the current education system truly teach 

children to innovate, or simply to replicate? The point of the art room our educators tell us, 

should be about teaching pupils to channel imagination into creativity. (Eisner, 2002; 

Addison & Burgess, 2003; Hickman, 2005) This requires teaching pupils how to bridge that 

gap, as opposed to simply showing them the consequences of how someone else did so. 

Imagination and creativity may go hand in hand, but it appears you can have the former 

without the latter and that an understanding of how something was created, does not 

necessarily translate into knowing how to create something unique of one’s own. It has 

made me wonder if pupils truly struggle with imagination and creativity, or if it is more that 

when we fail to teach them how to actually channel one into the other, that we simply render 

them without the knowledge of how to do so?  

 

Hickman (2005), Addison & Burgess’ (2003) theories on the importance of creation within art 

education, had made me question its entire purpose in a way I had not done before now.  

I have a growing awareness that the teaching of art is not just about leaning about other 

artists, it is also about teaching pupils to think as independent artists and to support them in 

the discovery of their own artistic narrative, through the creation of their own works. So why 

does replication seem to be commonplace within the subject? The certainty pupils gain in 

knowing exactly what they are being asked to produce, clearly provides the space to get it 

right and appears to be a prospect, with which pupils are more comfortable. Although this 

approach may provide comfortability at the outset of introduction, if there is no progression to 

the creating of one’s own works, how can the nurturing of the creative process to which 

Addison & Burgess (2003) refer, be achieved?  

As I continue with my school placement, I will be taking particular care to heed the words of 

our educators. I now see art and design education, as an environment where pupils should 

be encouraged to stretch and channel imaginative thought. Such engagement in the creative 

process, allows for the exploration of one’s imagination through to its conclusion, via the 
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physical making of its construction. This language of creative expression urges pupils to 

deepen their understanding of thought and intent, verses risk and consequence, all without 

the risk of actual exclusion. This combination encourages pupils to discover their own unique 

artistic language and preference and thus provides, a reflection through which to discern 

their own individuality and uniqueness; something which we can only discover by being 

taken outside of our comfort zone from time to time. Moreover, it can lead to a more 

considered and critical application of creativity, before that which is created, is re-evaluated 

and possibly even reimagined and recreated again.  

As I begin to plan and teach my own art lessons, I will seek out opportunities to let these 

principles inform my practice as an art teacher. For it stands to reason, that the intellectual, 

creative and emotional acquirement our educators speak of, can provide life skills which will 

support pupils long after they leave education. When I consider all the theories put forward in 

our literary review, this appears to be the desired consequence of art education. In order for 

these skills to be acquired however, I see that it is crucial that we actually teach pupils how 

to channel their own creativity, not just show or ask them to replicate the benefits of 

someone else’s process. When pupils can see their own visions made real, to view it 

externally and have it viewed by others, to investigate concepts through the use of multiple 

mediums and forms, their belief of what is possible and in themselves, expands. Even for the 

pupils who only take Art as far as KS3, there is still tremendous benefits in acquiring the 

critical and creative thinking abilities, art exploration can provide during these years. 

CONCLUSION 
 

Throughout this assignment I have sort to understand the importance of imagination and 

creativity within art and design education. I have found that although closely intertwined and 

interdependent, our values are very much separate entities within their own right and both 

are intrinsically promoted through the engagement of art and design education and integral 
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to its purpose, as our educators suggest. As a result, I am becoming increasingly aware of 

the importance of these values, and in the second part of my placement, my aim is to 

facilitate the journey of self-expression young people are on. In planning lessons which 

promote the physical exploration of their own imaginations through the making of art, I look 

forward to witnessing the many unique and diverse outcomes such exploration will allow and 

reflecting, not just on how these will help me progress as a teacher of art and design, but 

more importantly, how it can support pupil progression beyond the classroom. As when our 

values are combined and nurtured, the cycle of imagine, create, review, then create again, 

looks to have far reaching and positive consequences. 

As a final thought, I find myself considering the following. If imaginations are allowed to go 

unnurtured, creativity unchanneled and ideas untested, how can we truly believe that their 

full potential will ever be made to manifest? This applies not just to the outcomes, but also to 

the person to whom they belong. Eisner (2002) tells us that imagination, enables us to 

explore new possibilities by stepping into a world which we have not experienced directly. 

While Robinson (1990) and Watts (2020) tell us that channelled creativity, has the power to 

promote purposeful and valuable changes in our reality. This ability to objectively reflect on 

one’s own internal landscape, imagine something different then our current circumstances, 

and then apply the tools to go about recreating that environment, is a powerful thing for us 

all, not just personally but socially, economically and culturally also. This ability, is 

knowledge all young people deserve to know how to deploy, for what would the future look 

like without such creativity?...  

Could you image it? 

 

 



Sachelle Dior Linton LIN20485574  Wordcount: 3845 c. 

 

13 

BIBLIOGRAPHY 
 

Addison, N & L. Burgess, (Eds.) (2003) Issues in Art and Design Teaching. London: 

Routledge Falmer 

Addison, N & L. Burgess, (Eds.) (2007) Learning to Teach Art and Design in the Secondary 

School: A companion to School Experience. (2nd Edition) London: Routledge Falmer 

Creative industries (2002) UK Creative Industries – Value Available at: 

https://www.thecreativeindustries.co.uk/resources/infographics (Accessed: 29/10/20) 

DfE (Department for Education) (2014) The National Curriculum in England: Complete 

framework. Reference: DFE-00177-2013 Available at: 

URL:https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachme

nt_data/file/381344/Master_final_national_curriculum_28_Nov.pdf  (Accessed: 18/08/20) 

DfE (Department for Education) (2015) EBacc leaflet: parents. Available at: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_da

ta/file/761031/DfE_EBacc_Leaflet.pdf (Accessed: 28/10/20) 

Eisner, E. W. (2002) The Arts and The Creation of Mind, London: Yale University Press.  

Hickman, R. (2005) Why we Make Art and Why it is Taught Bristol: Intellect.  

NSEAD (2019) NSEAD The National Curriculum in England. Art and Design (2019) 

Available at: https://www.nsead.org/static/index.html (Accessed: 26/10/20) 

Steers, J. (2014) ‘Reforming the School Curriculum and Assessment to Match the Best in 

the World – A Cautionary Tale.’ International Journal of Art & Design Education, 33 (1) 6-18 

UK, London: John Wiley and Sons Ltd, (Accessed: 18/08/20) 



Sachelle Dior Linton LIN20485574  Wordcount: 3845 c. 

 

14 

Watts, R (2020) Values, influences and identities: Understanding yourself as a mentor and 

teacher of art and design. UK: Unpublished 


